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Self-assessed complexity

What are all the creative questions
you can ask about these objects?

Bloom Taxonomy

Study 3 Complexity with brief Study 3 Creativity with brief
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Recall facts and basic concepts

Define, duplicate, list, memorize, repeat, sta °
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Higher Pyramid levels represent more
complex, higher order thinking skills

Bloom level rating

J

\/Ql.'

S 5

Question mproving Psychologica
Enhancement Learning Studies
What story would a pencil write if it could 5 5
write its own? Conclusion

what magical power would a pencil

Participant Question Self Rate Model Rate

3 > Overall, this study advances our understanding of the accuracy of self-
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assessed question-asking ability

does a pencil get depressed when it
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becomes pointless Our work highlights the biases that hinder accurate self-perception and

How long would a line be if you the potential of targeted and relevant information for its enhancement
continuously wrote it with the pencil 4 4

until it ran out?

How many trees does it take to make a 3 a CO nta Ct

pencil
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What shape is it? 1 2
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